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Learning Communities, Improvement In teaching and
Faculty Development

Yoshiko, Kato (Kansai University of International Studies)

These articles introduces philosophy and structure of learning communities,
which is explained as classes that are linked or clustered during an academic term,
often around an interdisciplinary theme, and enroll a common cohort of students,
and then discusses their effectiveness for faculty development. Learning
communities are effective to improve student learning and retention, and even for
teachers to learn new ways of teaching from one another. The learning community
structure contributes to connect student and student, student and faculty, faculty
to faculty, and discipline to discipline. It helps students and faculty integrate
what they are learning/teaching in the context of broader knowledge and multiple
applications of knowledge. This academic exchange and sharing empower faculty
members, who used to teach individually and only in their disciplinary context.
Teaching in learning communities provides the teachers mutual trust and connections
to their colleagues to support one another, by practicing everyday teaching as a
team.

Since teaching in learning communities itself 7s authentic faculty development,
faculty development office and faculty developers are supposed to offer different
types of support programs for the faculty. They are in need of setting and securing
the regular opportunities for a team to meet and talk; guiding the team to create
a common theme and assignments; offering practical teaching tip workshops; giving
constant conversations and feedback; and assessing the effectiveness and faculty
satisfaction continuously.

The Japanese universities are becoming ready to implement learning communities:
first is to build learning communities around the first-year seminars; second is
to install integrative seminars in the junior and senior years in major; and third
is to pair up part-time and full time instructors to build each learning community.
These practices will generate conversation about teaching among faculty members,

which leads them to create a whole campus as an academic community.





